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Developmental Levels 
Note: The descriptions in each of the Developmental Levels are aligned to the CSTP standards. 

Level 1: Emerging 
Expands awareness of 
curriculum and instructional 
practices to support 
understanding and engage 
students in learning. 
Recognizes the importance of 
building a positive learning 
environment that is focused 
on achievement. Demonstrates 
knowledge of teaching as 
discrete skills as described 
in the California Standards 
for the Teaching Professional 
(CSTP). Plans lessons 
using available curriculum 
and resources. Develops 
understanding of required 
assessments and uses of data  
to inform student progress. 
Works collaboratively with 
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Levels of Teacher Development Across the CSTP
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Glossary of Terms 
The Continuum provides a common language of standards-based practice in a community of learners.

Structure

Continuum: 
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Standard 1 CSTP: Engaging and Supporting All Students in Learning
Evidence of Practice: Understanding that the levels become increasingly complex and sophisticated while integrating the skills of previous levels, what examples 
from your teaching practice and students’ performance inform your self-assessment? 1) List evidence in the first column 2) Assess level of practice 3) Date

Element Emerging Exploring Applying Integrating Innovating

1.1

Using knowledge of 
students to engage 
them in learning  

   Evidence: 

Learns about students 
through data provided  
by the school and/or  
through district 
assessments.

Gathers additional  
data to learn about  
individual students.

 

Uses data from a variety 
of formal and informal 
sources to learn about 
students and guide 
selection of instructional 
strategies to meet  
diverse learning needs.  

Uses data from 
multiple sources to 
make adjustments to 
instruction and meet 
individual identified 
learning needs.  

Uses comprehensive 
knowledge of students 
to make ongoing 
adjustments and 
accommodations  
in instruction. 

Some students may 
engage in learning  
using instructional 
strategies focused on  
the class as a whole.

Students engage 
in single lessons or 
sequence of lessons that 
include some adjustments 
based on assessments.

Students engage in 
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Element Emerging Exploring Applying Integrating Innovating

1.3

Connecting subject 
matter to meaningful,  
real-life contexts*

   Evidence: 

Uses real-life connections 
during instruction as 
identified in curriculum.

 

Explores using additional 
real-life connections to 
subject matter in single 
lessons or sequence of 
lessons to support  
student understanding.

 

Includes connections 
from subject matter to 
meaningful, real-life 
contexts, including those 
specific to students’ family 
and community.

 

Integrates connections 
to meaningful, real-life 
contexts in planning 
subject matter instruction 
and is responsive during 
instruction to engage 
students in relating to 
subject matter.

Engages students 
in actively making 
connections to  
relevant, meaningful, 
and real-life contexts 
throughout subject  
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Element Emerging
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Element Emerging Exploring Applying Integrating Innovating

1.6

Monitoring student 
learning and  
adjusting instruction 
while teaching   

   Evidence: 

Implements lessons 
following curriculum 
guidelines.

Seeks to clarify 
instructions and learning 
activities to support 
student understanding.

Makes adjustments to 
instruction based on 
observation of  
student engagement  
and regular checks  
for understanding.

Adjusts strategies during 
instruction based on the 
ongoing monitoring of 
individual student needs 
for assistance, support,  
or challenge.

Makes adjustments 
to extend learning 
opportunities and provide 
assistance to students in 
mastering the content 
flexibly and effectively.

Some students receive 
individual assistance 
during instruction.

Students receive assistance 
individually or in small 
groups during instruction.

Students successfully 
participate and stay 
engaged in learning 
activities.

Students are able to 
articulate their level  
of understanding and  
use teacher guidance  
to meet their needs  
during instruction.

Students monitor  
their progress in 
learning and provide 
information to teacher 
that informs adjustments 
in instruction.

Element Emerging Exploring Applying Integrating Innovating

1.5

Promoting critical 
thinking through 
inquiry, problem 
solving, and reflection

   Evidence: 

Asks questions that focus 
on factual knowledge  
and comprehension.

Includes questions 
in single lessons or a 
sequence of lessons  
that require students  
to recall, interpret,  
and think critically.  

Guide students to think 
critically through use of 
questioning strategies, 
posing/solving problems, 
and reflection on issues  
in content. 

Supports students to 
initiate critical thinking 
through independently 
developing questions, 
posing problems and 
reflecting on multiple 
perspectives.

Facilitates systematic 
opportunities for  
students to apply critical 
thinking by designing 
structured inquires into 
complex problems.

Some students respond to 
questions regarding facts 
and comprehension.

Students respond to 
varied questions or tasks 
designed to promote 
comprehension and 
critical thinking in  
single lessons or a 
sequence of lessons.

Students respond to 
questions and problems 
posed by the teacher and 
begin to pose and solve 
problems of their own 
related to the content.

Students pose problems 
and construct questions 
of their own to support 
inquiries into content.

Students pose and answer 
a wide-range of complex 
questions and problems, 
reflect, and communicate 
understandings based  
on in depth analysis  
of content learning.

Standard 1 CSTP: Engaging and Supporting All Students in Learning
Evidence of Practice: Understanding that the levels become increasingly complex and sophisticated while integrating the skills of previous levels, what examples 
from your teaching practice and students’ performance inform your self-assessment? 1) List evidence in the first column 2) Assess level of practice 3) Date
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Element Emerging Exploring Applying Integrating Innovating

2.2

Creating physical 
or virtual learning 
environments that 
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Element Emerging Exploring Applying Integrating Innovating

2.5

Developing, 
communicating, and 
maintaining high 
standards for individual 
and group behavior

   Evidence: 

Establishes expectations, 
rules, and consequences 
for individual and  
group behavior.

Refers to standards for 
behavior and applies 
consequences as needed.

Develops expectations with 
some student involvement. 
Communicates, models 
and explains expectations 
for individual and  
group behavior.

Reviews standards for 
behavior with students  
in single lessons or 
sequence of lessons in 
anticipation of need  
for reinforcement.

Uses multiple strategies 
including culturally 
responsive instruction 
to develop and maintain 
high standards for 
individual and  
group behavior.

Utilizes routine  
references to standards  



Con t i n u u m  o f  Te a c h i n g  P r a c t i c e     	 page 1 9 	
The Continuum of Teaching Practice 



Con t i n u u m  o f  Te a c h i n g  P r a c t i c e     	 page 2 0 	
The Continuum of Teaching Practice is not designed for use as a stand-alone observation or evaluation instrument.  
Developed in collaboration with the CCTC, CDE and New Teacher Center. Revised June 2012.

Element Emerging Exploring Applying Integrating Innovating

2.7

Using instructional time 
to optimize learning

   Evidence: 

Paces instruction based on 
curriculum guidelines.

Develops awareness  
of how transitions  
and classroom 
management impact 
pacing and lessons.

Paces instruction  
with some consideration 
of n8.1878t 
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Element Emerging Exploring Applying Integrating Innovating

3.2

Applying knowledge of 
student development 
and proficiencies 
to ensure student 
understanding of 
subject matter

   Evidence: 

Has basic knowledge 
of student stages of 
development while 
becoming aware of 
differences in students’ 
understanding of  
subject matter.

Teaches subject-specific 
vocabulary following 
curriculum guidelines.

Expands knowledge of 
student development 
and implements learning 
activities in single lessons 
or sequence of lessons 
that address students’ 
proficiencies and support 
understanding of subject 
matter including related 
academic language.

Provides explicit teaching 
of essential content 
vocabulary and associated 
academic language in 
single lessons or sequence 
of lessons. Explains 
academic language, 
formats, and vocabulary 
to support student access 
to subject matter when 
confusions are identified. 

Uses knowledge of  
student development  
and proficiencies to  
adapt instruction and  
meet students’ diverse 
learning needs. Ensures 
understanding of subject 
matter including related 
academic language.

Provides explicit teaching 
of essential vocabulary, 
idioms, key words with 
multiple meanings, and 
academic language in 
ways that engage students 
in accessing subject matter 
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Element Emerging Exploring Applying Integrating Innovating

3.2

Applying knowledge of 
student development 
and proficiencies 
to ensure student 
understanding of 
subject matter

   Evidence: 

Has basic knowledge 
of student stages of 
development while 
becoming aware of 
differences in students’ 
understanding of  
subject matter.

Teaches subject-specific 
vocabulary following 
curriculum guidelines.

Expands knowledge of 
student development 
and implements learning 
activities in single lessons 
or sequence of lessons 
that address students’ 
proficiencies and support 
understanding of subject 
matter including related 
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Element Emerging Exploring Applying Integrating
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Element Emerging Exploring Applying Integrating Innovating

4.1

Using knowledge of 
students’ academic 
readiness, language 
proficiency, cultural 
background, and 
individual development 
to plan instruction.

   Evidence: 

Plans daily lessons using 
available curriculum and 
information from district 
and state required 
assessments.

Is aware of the impact of 
bias on learning.

Plans single lessons 
or sequence of lessons 
using additional 
assessment information 
on student academic 
readiness, language, 
cultural background, and 
individual development. 

Becomes aware of potential 
areas of bias and seeks 
to learn about culturally 
responsive pedagogy. 

 

Plans differentiated 
instruction based 
on knowledge of 
students’ academic  
readiness, academic 
language, diverse  
cultural backgrounds,  
and individual  
cognitive, social, 
emotional, and physical 
development. 

Examines potential sources 
of bias and stereotyping 
when planning lessons. 
Uses culturally responsive 
pedagogy in planning.

Plans differentiated 
instruction which is based 



Con t i n u u m  o f  Te a c h i n g  P r a c t i c e     	 page 3 0 	
The Continuum of Teaching Practice is not designed for use as a stand-alone observation or evaluation instrument.  



Con t i n u u m  o f  Te a c h i n g  P r a c t i c e     	 page 3 1 	
The



Con t i n u u m  o f  Te a c h i n g  P r a c t i c e     	 page 3 2 	
The Continuum of Teaching Practice is not designed for use as a stand-alone observation or evaluation instrument.  
Developed in collaboration with the CCTC, CDE and New Teacher Center. 



Con t i n u u m  o f  Te a c h i n g  P r a c t i c e     	 page 3 3 	
The Continuum of Teaching Practice is not designed for use as a stand-alone observation or evaluation instrument.  
Developed in collaboration with the CCTC, CDE and New Teacher Center. Revised June 2012.

Element Emerging Exploring Applying Integrating Innovating

4.5

Adapting instructional 
plans and curricular 
materials to meet the 
assessed learning 
needs of all students.

   Evidence: 

Implements lessons and 
uses materials from 
curriculum provided.

Begins to adapt plans 
and materials in single 
lessons or sequence 
of lessons to address 
students’ learning needs.   

Makes adjustments 
and adaptations to 
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Element Emerging Exploring Applying Integrating Innovating

5.2

Collecting and 
analyzing assessment 
data from a variety  
of sources to inform 
instruction

   Evidence: 

Uses data from required 
assessments to assess 
student learning.

Follows required processes 
for data analysis and 
draws conclusions about 
student learning.  

Explores collecting 
additional data using 
supplemental assessments.

Makes adjustments 
in planning for single 
lessons or sequence of 
lessons based on analysis 
of assessment data.

Collects a variety of 
formal and informal 
assessment data on 
student learning. 

Uses analysis of a  
variety of data to  
inform planning  
and differentiation  
of instruction. 

Designs and integrates 
an assessment plan that 
provides formal and 
informal assessment data 
on student learning.    

Uses data analysis of  
a broad range of 
assessments to provide 
comprehensive 
information to 
guide planning and 
differentiation of 
instruction. 

Infuses assessments 
strategically and 
systematically throughout 
instruction to collect 
ongoing assessment data 
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Element Emerging Exploring Applying Integrating Innovating

5.2

Collecting and 
analyzing assessment 
data from a variety  
of sources to inform 
instruction

   Evidence: 

Uses data from required 
assessments to assess 
student learning.

Follows required processes 
for data analysis and 
draws conclusions about 
student learning.  

Explores collecting 
additional data using 
supplemental assessments.

Makes adjustments 
in planning for single 
lessons or sequence of 
lessons based on analysis 
of assessment data.

Collects a variety of 
formal and informal 
assessment data on 
student learning. 

Uses analysis of a  
variety of data to  
inform planning  
and differentiation  
of instruction. 

Designs and integrates 
an assessment plan that 
provides formal and 
informal assessment data 
on student learning.    

Uses data analysis of  
a broad range of 
assessments to provide 
comprehensive 
information to 
guide planning and 
differentiation of 
instruction. 

Infuses assessments 
strategically and 
systematically throughout 
instruction to collect 
ongoing assessment data 
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Element Emerging Exploring Applying Integrating Innovating

5.4

Using assessment data 
to establish learning 
goals and to plan, 
differentiate, and 
modify instruction

   Evidence: 

Uses data from 
assessments provided  
by site and district to 
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Element Emerging Exploring
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Element Emerging Exploring Applying Integrating Innovating

5.6 

Using available 
technologies to assist 
in assessment, analysis, 
and communication  
of student learning

   Evidence: 

Uses available technology 
to record assessments, 
determine proficiency 
levels, and make required 
communications about 
student learning.  

Explores use of additional 
technologies to implement  
individual assessments, 
record results, 
and communicate  
with administration, 
colleagues, and 
families about  
student learning. 

Uses technology to 
design and implement 
assessments, record 
and analyze results, 
and communicate 
about student learning 
with administration, 
colleagues, families, and 
students. Ensures that  
communications are 
received by those who lack 
access to technology.   

Integrates a variety 
of technologies into 
the development, 
implementation,  
analysis of assessments, 
and communication  
of student learning to  
all audiences.

Uses a wide range of 
technologies to design, 
implement, and analyze 
assessments and  
provides for in  
depth and ongoing 
communication  
regarding student  
learning for all audiences.   

Standard 5 CSTP: Assessing Students for Learning
Evidence of Practice: 
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Element Emerging Exploring Applying Integrating Innovating

6.3

Collaborating  
with colleagues  
and the broader 
professional 
community to  
support teacher  
and student learning

   Evidence:  

Attends staff, grade level, 
department, and other 
required meetings and 
collaborations. 

Identifies student and 
teacher resources at the 
school and district level.

Consults with colleagues 
to consider how best 
to support teacher and 
student learning.

Begins to identify how to 
access student and teacher 
resources in the broader 
professional community.  

Collaborates with 
colleagues to improve 
student learning and 
reflect on teaching 
practice at the  
classroom level.

Interacts with  
members of the broader 
professional community 
to access resources 
that support teacher 
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Element Emerging Exploring Applying Integrating Innovating

6.5

Engaging local 
communities in  
support of the 
instructional program

   Evidence: 

Develops awareness about 
local neighborhoods and 
communities surrounding 
the school. 

Uses available 
neighborhood and 
community resources  
in single lessons.

Seeks available 
neighborhood and 
community resources.

Includes references 
or connections to 
communities in single 
lessons or sequence  
of lessons. 

Uses a variety of 
neighborhood and 
community resources to 
support the curriculum.  

Includes knowledge 
of communities 
when designing and 
implementing instruction. 

Utilizes a broad range 
of neighborhood and 
community resources  
to support the 
instructional program, 



Co
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